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　1．Introduction
　1.1　Rationale for Task-Based Language
Teaching
According to Ellis (2019), tasks give students the 
opportunity to practice communicating with each 
other. “The focus is on fluency and language use 
rather than accuracy and language learning” (p. 1). 
Students learn the target language by using it in a 
way they had done with their native language. Task-
supported language teaching has its benefits. It can 
help students acquire chunks of language to help 
them perform more smoothly through given tasks. 
Tasks provide students these opportunities.
 Paul Nation’s four strands can be represented in 
tasks as well (2013). The four strands are (a) 
meaningful input, (b) meaningful output, (c) 
deliberate attention to language learning, and (d) 
fluency (pp. 9-10). The strand mostly represented in 
this task is meaningful output, but it also includes 
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aspects of the other three strands. In the post-task, 
feedback will be given so there will also be 
deliberate attention to language learning. Long 
(2016) adds that tasks allow students to apply what 
they have learned in the classroom to their lives 
outside of the classroom more easily than with 
traditional teaching methods. In the next section, 




The setting for this lesson is a language school. 
The school offers intensive courses on weekdays 
three or more hours per day for the duration of a 
month. There are other options available for 
students, but this is the most common. The 
students range from businesspersons, high school 
students who are preparing to study abroad, to new 
employees who want to prepare for the English-
language needs of working for a global company. 
The students at this language school are generally 
motivated. To increase student-speaking time, the 
school has set a maximum of four students per 
class.
The four students in this task were a level 4B. 
The scale at the language school ranges from 1 to 9 
and the B represents business as opposed to 
Academic. There was a pre-course screening and 
the four students were chosen for the same class 
based on their level and needs. All four students 
were required to attend meetings at the time of the 
diagnostic evaluation. Malicka et al (2017) state that 
information obtained in a needs analysis (NA) 
should be used to design lessons and tasks which 
require language the students will use in real life. 
The Students are aware of vocabular y and 
grammar, but they rarely have the opportunity to 
use English in a meaningful way. Task-based 
learning provides students with these opportunities. 
According to Ellis (2019), effective communication 
requires students to develop their implicit 
knowledge. TBL aims to foster the acquisition of 
implicit knowledge. The teacher’s role is to assist in 
this process. “Teaching is a social activity and as 
such the interactions that take place between 
teacher and students and between student and 
student are where learning takes place” (Ellis, 2019, 
pp. 22-23). It is for these reasons a task was chosen.
　2.2　TaskDescription
This task-based lesson is for small groups, ideally 
groups of four students. It can be done with larger 
classes broken down into groups of four (Students 
A, B, C, D). If numbers are a problem, variation can 
take place. In the case of a negative number of 
students, the teacher can compensate for the 
difference by joining the activity. The students will 
form a square and sit face-to face and take turns 
being speakers and listeners. The speaker will 
speak for about a  minute about his  or her 
hometown, while the par tner listens. After the 
speech the listener will confirm the content so he or 
she can accurately fill in the chart provided (see 
Appendix). In short, Student A will speak to B, 
while Student C speaks to Student D. 
When all students have spoken, Student A will 
report Student B’s information to Students C and D 
so they can fill in the chart (see Appendix II). This 
process will be repeated so each student can 
represent his partner and all the other students 
have information about each student in the group. 
In summar y, Student A gets information from 
student B in a second-person manner but gets 
information from Students C and D in a third-person 
manner.
When the chart is completed, each student is to 
pick, in his or her opinion, the best place. This is 
the outcome. This task qualifies as both an 
information gap and opinion-gap task for these 
reasons. The outcome can be done in the same 
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class or the following class as another task, or it can 
be given as a written homework assignment. For 
time-issues, the outcome will be done as an in-class 
writing activity. In any of these cases, there is 
pressure to be active in the task because the 
students are held accountable by participation or 
homework. The students are more likely to be 
active if there is accountability.
　2.3　TaskImplementation
The task will be divided into three segments: pre-
task, main-task, and post-task stages. In the pre-
task, students will be asked to fill out the chart with 
key words using their own information (see 
Appendix II). Therefore, this is a student-generated 
task. Student A will fill out the box labeled Student 
A, and so on. This chart will act as a prompt to 
speak. During the main task, the students will 
perform the task in the manner described in the 
task description in order to cover meaningful 
output, meaningful input, and fluency. The pairs 
have four minutes to complete one stage of the task. 
This will help fluency because there is slight 
pressure to perform. In the post-task, students will 
be given feedback so they can give deliberate 
attention to language learning. 
　3．Rationale for theDesignFeaturesand
ImplementationOptions
This activity can be described as a task because it 
meets Ellis’s criteria for one. First, the students are 
using language to give and get information and 
opinions, so the focus is on meaning, not form. 
Second, there is a gap so students must interact to 
get the information required for the outcome. 
Third, the students have to rely on their current 
level of English and any other paralinguistic 
resources or non-verbal cues such as gesturing, 
facial expressions, voice pauses.ie, “ummm”, 
“hummm” or pitch and volume of a person’s speech 
to complete the task. Finally, there is an outcome 
(2019, pp. 3-4). The students must choose, in their 
opinions, the best place. There is slight pressure to 
pay attention throughout the task because of the 
outcome requirements. Therefore, students have to 
be accountable for themselves and the other 
students. The opinion aspect of this task can also 
lead to another task. 
Through a needs analysis (NA) it was discovered 
that all four students need to or will need to attend 
meetings in English.  All  students had also 
mentioned that they need to improve their listening 
and confirming skills. Although the content of this 
task is not related to business meetings on the 
surface, it was chosen a scaffold to future lessons 
where students would have to confirm more 
complex pieces of information. Long (2016) refers 
to this as a “proxy” for other kinds of confirmation 
the students may need in their lives (p. 7). 
Li (2010) has reported that corrective feedback 
(CF) is generally ef fective in second-language 
acquisition (SFA). However, Li also pointed out that 
implicit CF was more ef fective in the long term 
Therefore, one can conclude that both explicit and 
implicit CF can be effective if applied strategically. 
Long (2016) says that recasts are also ef fective. 
Incorrect forms presented to students serve as 
recasts if the students are made aware that they are 
incorrect. Therefore, CF will be given in this task, 
in the post-task stage.
The task will conclude with a written activity. 
Each student will write a short essay explaining his 
or her choice for the best place. This will include 
two to three reasons. The essay will be collected by 
the teacher for evaluation. This is the outcome of 
the task.
　4．EvaluatingtheEffectivenessoftheTask
The students will be dependent on each other to 
complete the task. Therefore, each student is held 
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accountable. The task cannot be completed without 
the input and par ticipation of each student. 
Additionally, the students cannot accurately 
complete the homework if they do not confirm each 
other’s information or opinions. Nor can they 
improve if they are not active in the focus-on-form 
stage.
A focus-on-form approach will be taken in the 
post-stage. The teacher acting as facilitator will note 
any errors during the main stage and provide 
feedback in the post-stage. He will not interfere 
during the main task to ensure that the students are 
using their own linguistic resources. Errors may 
include vocabulary, grammar and pronunciation. 
Ideally, the errors should be presented on a screen 
rather than a white- or black board. This is more 
efficient because it allows the teacher to enter the 
errors into a computer during the main stage and 
present them in the post. This saves time because 
there is no transfer of errors from paper to white- or 
black board. The errors can also be saved more 
easily and be used as a future reference.
The effectiveness of the task will be evaluated by 
how engaged the students are in the task, how 
complete their charts are, how actively they are 
involved in the post-stage, focus-on-form activity, 
and the quality of their writing in the written 
assignment.
　Conclusion&Discussion
As it is clear from the above, a TBL activity will 
enhance motivation in the class. However, as Butler 
(2016) points out, there may be other constraints 
besides motivation to successfully implementing 
TBLT in some regions. These include student 
confidence and expectations, time management, 
and a lack of linguistic resources. However, with the 
proper use of resources, imagination and student 
autonomy, TBLL can be successfully applied to any 
educational setting to some extent.         
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　Appendix1:ExampleSpeech
My hometown is a place called Long Beach, New 
York. It is on Long Island and is about one hour 
away from Manhattan by train.  It ’s  a small 
community. It has a population of about 40,000 
people. It is surrounded by a channel on one side 
and the ocean on the other. It is relatively narrow. A 
person can walk from the channel side to the ocean 
side in about 15 minutes. There are very few tall 
buildings. It is mostly residential. There are 
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supermarkets, coffee shops, diners, and various 
restaurants. Sometimes the town is noisy because it 
is relatively close to JFK airport and many planes fly 
overhead at a low altitude. In the summer, it is very 
lively because many beachgoers come to enjoy the 
white-sand beaches. In regard to famous people, 
there are few. One of these is Ed Lauter. He was a 
minor actor, but he had appeared in small roles in 
more than 200 movies. I saw him once eating ice 
cream with his family.
　AppendixII:Chart
Student A: Andrew B: C: D:
Place name Long Beach
Location NY/USA
Size/population Small/40,000
Physical features Beach area






Additional info Seems nice
　AppendixIII:LessonBreakdown
Lesson Aims
・Students give details about their hometowns.
・Students build rapport.
Context
Adult businesspersons who need English for their 
current or future jobs
This lesson will be conducted in the early stages of 
a monthly course.
Students’ Level: Level 4 of a 9-point scale. Business.
Class size: 4 students
Lesson plan -50-min lesson
Pre-task      5-10 min
Main-task    16-25 min
Post-task      15 min (5-minute CF and 10-minute 
writing task)
Pre-Task
・Introduction (5-10 minutes) teacher-class  
Teacher asks students to think the information 
asked on the chart about their hometowns. 
Students may use the internet for unknown 
details
Main-Task
・ Pair Activity (16-25 minute) student-student
Students work in pairs. Student A speaks while B 
listens and takes notes into the chart. When A 
has finished, B confirms the information. 
S t u d e n t s  C  a n d  D  w i l l  d o  t h e  s a m e 
simultaneously. The students change roles in the 
same pairs.
・Group Activity
Student A reports findings to Students C and D 
so they can complete the chart. Continue with 
Students B to D.
Post-Task (teacher-students, student-student, 
individually)
(1) The Teacher presents via screen any errors 
made during the pair and group activities. The 
students work together to correct the mistakes. 
(2) The students express their opinions in writing 









Computer (teacher use) and screen to present 
errors to students
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